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1-O HRFRE Satomi Fujii (Hokkaido University, Graduate School of International Media
and Communication)

Exploration of effective strategies for reducing students' language anxiety: A
classroom intervention study

Language anxiety is a psychological construct that affects the learning of second/foreign language. Being
one of the affective variables, language anxiety has received attention as a factor which negatively impacts
students’ language learning and performances (Aida, 1994; Horwitz, Horwitz & Cope, 1986; Pappamihiel,
2002; Saito & Samimy, 1996). From the findings of the previous studies, it is said that approximately
one-third of the students usually feel moderately to strongly anxious about language learning (Horwitz,
2013). Therefore, it seems clear that reducing students’ language anxiety is a significant issue. In this
study, a classroom intervention was implemented, which included possible strategies for reducing
language anxiety among students. The present study sought to find out: 1) whether students’ anxiety
decreases or not due to the intervention, 2) how students perceive the anxiety-reducing strategies, and 3)
which strategy students felt as the most effective for reducing language anxiety. The participants were 50
non-English major undergraduate students at a national university in lwamizawa, Japan. The content of the
lesson was to practice communicating in English, with emphasis on speaking and listening skills. In order
to find out the effectiveness of the anxiety-reducing strategies, questionnaire survey were conducted
before and after the intervention. To compare the transitions in students’ anxiety scores, the Foreign
Language Classroom Anxiety Scale (FLCAS) (Horwitz et al., 1986) was administered. In addition, by using
the Anxiety-reducing strategy scale (Fujii, 2015), each of the 15 items were compared in mean scores, and
changes in the beliefs of students were examined. Finally, an open-ended questionnaire, which asked
students about their perceptions against the intervention, was assigned as a post-intervention instrument.
From the calculations of paired t-test, the anxiety scores of the students decreased significantly, which
indicates that the intervention was successful in reducing students’ language anxiety.
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2-0 AEFK Noriaki Katagiri (Hokkaido University of Education)
Yukiko Ohashi (Yamazaki Gakuen University)

Examining verb usage of instructors in elementary English language classroom
spoken corpora

The present research examines verb usage of non-native and native English instructors in elementary
schools in Japan. The authors have been developing English classroom spoken corpora annotated with
tags adapted from classroom modes proposed by Walsh (2006) and speaker turn and language use
tags in an extended mark-up language (XML). The authors’ tag set enables us to extract specific parts
of transcription in the corpora such as language use, i.e., Japanese (L1), English (L2), and mixture of L1
and L2 (Mix). The classroom mode tag set gives us a meta language to identify classroom discourse
between instructors and their students. We extracted the instructors’L1 and L2 from our corpora and
pin-pointed the verbs by using part of speech tagger called CLAWS (the Constituent Likelihood
Automatic Word-tagging System). Putting the L1 and L2 speech of the instructors through C7 tag set,
we obtained fourteen types of verbs. The dominant verb types used were marked with “_VV0” tags
(38.7%), signifying the base form of lexical verbs such as see and start, while verbs in the past tense or
in the past participle forms were hardly observed or non-existent. Scrutinizing the concordance lines
of the frequently used verbs revealed that the instructors’ use of the verbs appeared to be constrained
by the modes in the elementary classroom, which are more often than not manipulated by instructors’
declarative statements and interactive elicitation.

We are arduously expanding our spoken corpora with the development of additional tag sets more
beneficial to instructors in elementary schools as well as to their students.

Walsh, S. (2006). /nvestigating Classroom Discourse. Routledge.
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3-O HAERFEE Akira Iwata (Hokkaido Musashi Women's Junior College)
Akio Suzuki (Toyo University)

Developing a writing course: The effects of teacher feedback on students’ writing

This research adopts a form of exploratory case study to investigate how Japanese EFL learners feel
about their writing instructions, which include different teacher feedback types on the first and
second drafts prior to revision. The study also reveals possible effects of how feedback increases
students’ incentives and writing confidence, along with increases of the amount of text in revision. A
t-test for the difference of the total amount of words between the first and the second drafts, and a
set of questionnaire survey on their general profile, the expectation on the course, their feelings
toward feedback and the course were conducted. The results indicated that the particular type of
feedback in this study could increase the incentives and confidence of writing but did not always
contribute to the increase of volume in revision.
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3-@Q EERS Ivy Chuhui Lin (Hokkaido University, Graduate School of international
Media, Communication, and Tourism Studies)
Goh Kawai (Hokkaido University Graduate School of international Media,
Communication, and Tourism Studies)

Activating receptive vocabulary through presenting collocation phrases in online
writing tasks

Vocabulary is acquired through a process of knowledge construction (Schmitt, 2014). The large
number of vocabulary items that are in the receptive but not in the productive vocabulary (PV) of highly
proficient ELLs causes difficulties in language production (Laufer 2013, Nation 1990). Receptive
vocabulary (RV) items are prime candidates for activation since their phonology, morphology and
syntax are already known to the ELLs. Collocations exemplify language use (Nation, 2001), and are
associated with fluent, communicative, native-like language production (Hatami, 2015). Common
collocations comprise 70% of natural English expressions (Hill, 2000). The presenters hypothesize that
collocational knowledge is a feature that differentiates RV knowledge from PV knowledge. We seek to
measure the effect of direct presentation of collocation phrases when RV is activated into PV. 927
Japanese college freshmen participated in an experiment. First, all ELLs took a vocabulary survey that
extracted RV items that were common to most ELLs. The presenters did not control RV items for each
individual. Instead ELLs were treated as a homogeneous group due to restrictions in learning
opportunities and measurement methods. Second, ELLs were divided into 3 groups, and given a set of
identical receptive vocabulary (RV) items. Group A was given those RV items only. Group B was given RV
items with L1 translations. Group C was given RV items with L2 collocations. Third, ELLs wrote
sentences using RV items via in-class online tasks. The presenters quantitatively compared group-wise
written output by counting the frequency of collocational uses of the RV items appearing in the corpus.
The presenters qualitatively evaluated the extent of the influence of L1, and the deficiency of L2
between the three groups. The presenters will discuss the effect of direct collocation presentation on
ELLs’ vocabulary production based on the analysis of the written corpus.
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